ldeas to use the book ‘Snail Trail’ to support children’s learning
using
the Early Years Evidence Store

SNAIL TRALL

RUTH BROWN

: : : : London South
Putting evidence-informed approaches into @ Early Years
. Stronger Practice Hub
practice



Slimy snail sets out on a trail.

SNAIL T RAIL

" RUTH BROWN

But where exactly does he go?

Up a hill, over a bridge, down a
slope. ..

See the world from a snail’s
eye-view in this delightful
outdoor adventure by the
acclaimed Ruth Brown, who
shows that things are not

always as they seem@

London South
Early Years

Stronger Practice Hub




https://educationendowmentfoundation.org.uk/support-for-schools/evidence-for-the-early-years/early-years-evidence-store

Communication and Language Personal Social and Emotional
Development

-

Early Mathematics “ Self-Regulation and Executive ysi cal elopmt
Function

A Egggj\;[rlr?gnt London South
AV'A ' Early Years
Foundation Stronger Practice Hub




Teaching and Modelling Vocabulary

The intentional use of words to build a child’s understanding of
words (receptive vocabulary) and encourage them to use and
apply it in the right context (expressive vocabulary).

morning

Communication and Language

Additional Vocabulary

mollusc
slither
slimy She”
wet
sticky
slow
mucus
trail

Education

swwa Endowment
A\VAN Foundation

London South
Early Years
Stronger Practice Hub



Parts of a snaill

shell

tentacle

eye

tentacle

mouth

foot

London South
Early Years

Stronger Practice Hub




Snails e ver rd to \d ]
Wr 5 VS Hw Q '-f(:uﬁ:z]ﬂ guide showin
A :
of / e snails \n the UK

9-12mm

D Two-toot.hed

door-snail
Clausilia bidentata

Up to 40mm

u Garden snail

Cornu aspersum

M,

Up to 7.5mm

| Round snail

Discus rotundatus

10-12Zmm

D Girdled snail

Hggromia cinctella

Under Tmm

20-24mm

] Garlic snail |: Bro.wn—l'\pped

snail

Oxychilus alliarius Cepaea nemoralis

H=14mm 6-10mm

D Hairy snail

Trochulus hispidus

Monacha cantiana

l_‘ Wh\te lipped

Sna\

Cepaea hortensis

=14mm

I: Straw\:errg

snail
Trochulus striolatus

Shell diameters listed in blue




Detailed Snail Facts

Snails are Gastropods. A gastropod is a single-shelled, soft-bodied
animal in the mollusc group of animals.

The name gastropod comes from the Greek words gaster, meaning
stomach, and poda, meaning feet. All gastropods have a muscular foot
that they use to move around.

Snails are nocturnal.

Snalil blood is called haemolymph and is a pale blue or grey colour.
’ o While vertebrates use iron to carry oxygen in the blood, which turns red
Making friends when oxygen bonds, snails use copper, which turns blue when carrying

with mOIIuSCS oxygen.

Garden with slugs and snails

The slime trail left by snails has some of the qualities of both a glue and
a lubricant. It helps the creature glide forwards when pressure is lifted,
or stick to surfaces when pressure is applied. It's made from a
carbohydrate mucus and a ‘hygroscopic’ protein — meaping that it

absorbs moisture from the air, helping to prevent it fr boatdan South
Early Years

Stronger Practice Hub




Teaching and Modelling Language

Practices that may be effective can be either verbal or physical,
and the evidence suggests that combining both kinds has the
most impact...Physical strategies include story acting and
using props and pictures.

Communication and Language

-_—

past
narrow
Education

A London South
AVA E”dowm.e”t @ Early Years
oundation

Stronger Practice Hub



Interactive Reading Successful interventions involve spoken interactions between the reader and child that
go beyond the text in the book; the more the child participates or responds, the more their oral language skills
develop.

Prompt-based practices:
Questioning: The adult uses open-ended questioning to
elicit a response from the child and provide opportunity
for them to use language.

Recalling of events or experiences: The adult facilitates a

conversation about events that have happened in the past

or an event that will happen in the future that connects to

the book.
Completion: The adult leaves a blank at the end of a
sentence for the child to complete.

Posing suggestions or problems: The adult may model

language such as "Imagine if...", "l wonder...", "what would
happen if..." etc.

Imitation: The adult encourages the child to imitate the

A Fducation language that they've just modelled to the child. The child @ London South

Endowment gets to apply the new knowledge they've heard. Early Years
Foundation Stronger Practice Hub




R z e Interactive Reading:
very narrow’s : B Posing suggestions or Problems

‘Snail stuck’

“Too big’

B

“Oh no the snail can't fit through the arch because his shell is too big and the arch is very narrow. |
wonder what the snail is going to do next?”

‘Snail go that way’, ‘go backwards’, ‘climb up and down’, ‘help snail’

Over time the balance of who ‘reads’ or facilitates discussion about the book being read passes
increasingly to the child

‘Uh oh snail is too big, he can’t fit. Snail go back and go round.’

London South
Adult responds ...

Early Years

Stronger Practice Hub




Interactive Reading: Questioning

‘My like red.’

“Snail likes the
blue flowers.”

“Snail is looking at the blue flowers and the green leaves. | wonder which ones are his favourite?”
‘My favourite colour is pink’, ‘snail looking flowers’. ‘snails eat leaves’, ‘| like red buses’.

(After responding to children's comments you might add) “I like this pink flower with yellow in the
middle”

GYka6h south
Early Years

Stronger Practice Hub

You could also use the actual flower name in your commenting exposing the children
terminology.




Interactive Reading: Recalling

J

‘Snail there

‘Sleep’

“Snail where
are you
hiding?”

“Look at snail’s slimy trail ,we can see where snail has been. Snail went ? .....
‘past flowers’, ‘in dark tunnel’, ‘down, very slippery’

Over time the balance of who ‘reads’ or facilitates discussion about the book being read passes increasingly to the
child

Often a child will then choose to ‘read’ the whole book near you the adult, they might point at the snail on each
page and say “snail” and remember some of the words or make up their own story.

London South
Early Years

Stronger Practice Hub




Snail trail doesn’t overtly cover emotions apart from going to sleep
at the end. Snail might have been feeling tired after his journey.

You could talk about how Snail might be feeling when he went out
on the trail — excited, scared, worried, frustrated.

. Bt 9
o P

‘4’4’(
wd W W

Perhaps he was lonely and was looking for another snail? Personal Social and Emotional
Development

Our personal emotions relating to finding, touching
and holding snails both as adults and also children.

' ()
Sl < Being careful and respectful to snails — gently picking
—_— .- them up and putting them back where they were
00 00 found so they are close to their family and friends.
—_— - Snails can show their emotions by hiding in their
shells or being brave and exploring.
A Eaucatior If the snail is picked up and frightened it makes

Endowment bubbles showing us it wants to be put back where we
Foundation found it.

London South
Early Years

Stronger Practice Hub




Sound discrimination sssssssssss

Things starting with S — snail, sunny, slime,
slippery, steep, slope, slow, shell, sleep ... SNAIL TRAIL
sausage, strawberry (alliteration) RUTHEN

Early Literacy Odd one out e.g. “snail, snake, elephant

Songs and Nursery Rhymes Rhyming words

snail, trail, whale, sall, Interactive reading /
Mark making and letter mail, rail co reading is where
formation the child remembers
On large and small scale and joins in with the
wiggly lines, trails, spirals, words

circles leading to letter and

Sorting Sounds
sounds S, e, 0

Give snail things starting with S
e.g. socks, scissors, soap,

sellotape
A Eduoat'or‘ “No thank you says Snail, cake London South
PRI, L Early Years
Foundation starts with ¢ Strongeypractice Hub




Snail
A spoken tickly rhyme on a child’s hand

Slowly, slowly, ever so slowly
Creeps the garden snail.
Slowly, slowly, ever so slowly
Up the wooden rail.

Quickly, quickly, ever so quick
Runs the little mouse.
Quickly, quickly, very quickly
Round about the house.

Snail Songs and Nursery Rhymes

MORE VIDEOS

—

P ) 0117306 B &° YoulubeMusic

https://youtu.be/dqU-vrZeKCs

Slippery Sue
(Wiggly Woo’s friend & tune)

There's a snail at the

Bottom of my garden,

And her name is Slippery Sue.
There's a snail at the

Bottom of my garden

And all that she can do

Is slither all night

And slither all day

And when she goes

She's got somewhere to stay
There's a snail at the

Bottom of my garden,

And her name is Slippery Sue

London South
Early Years

Stronger Practice Hub




Snail Races (Measurement and ordinal

Early Mathematlcs

numbers)

Gather snails into 1 damp location and watch to see
which one is the winner of the race. Use ordinal
numbers to describe which snail came first, second

and third etc.

You could also use a ruler or tape measure to
measure how far the snail has travelled.

Education
Endowment
Foundation

Snail Hunt & Count

Go outside on a wet day and count how many
snails you find.

Can you recognise a group of 3 without counting
1, 2, 37 (Subitising)

Snail Sizes

Compare the sizes of snails you find
big, small, medium, tiny

That one is biggest / smallest or the
same size as this one.

Patterns-
making+ drawing patterns on the

snail shells
London South
Early Years
Stronger Practice Hub




yeY; Mark and Yecapture garden snails @‘.’v’ﬂ%‘%ﬁe

You will need: (1) In your chosen area, find (2) Place a tiny dot of paint
as many snails as you can on the shell of each snail.
* an area of garden and collect them n a tub. Don't let the paint touch
or pond Write down how many their bodies, and don't use
e you find. too much.
Sl
. WOtQTPTOO'F paint titavoéé
(hon-toxic) ;recrliigrs?
* small paint brush (3) Release the snails back where

you found them, and leave them

for a few days. Return and do
* pad and pen another search - count how many
are with and without a paint spot.
% oy

You can work out how many No. oFsndils No. of snails in first visit x No. in second visit

snails m‘sht bef ‘ng iy inthe area No. of snails in second visit
chosen area with this sum:

— _—M

-




Self-Regulation and Executive
Function

Teaching Self-monitoring and Self-awareness
Educators help children to develop an awareness of their
own thoughts and emotions. They teach children
strategies to help them be aware of their physical
sensations, thoughts, and feelings. Educators provide
names and labels for children’s feelings and behaviours
and suggestions of how to manage them. Educators help
children to make links between how their actions and
feelings influence each other, and vice versa.

To help children better label, understand,

éand manage their own emotions
b ducation

N
Endowment
Foundation

What are self-regulation and executive function?

Self-regulation involves a complex range of skills and abilities that enable
children to monitor their emotions and thoughts and choose how to adapt
their behaviour in different circumstances.

Snail found a dark cave to curl up in his shell
when he was feeling tired and went to sleep.

When we touch a snail its tentacles and eyes
retreat.

r emotions when

London South
Early Years

Stronger Practice Hub

How and what do we do to show,
we are tired, scared, excited?




Creating and Navigating Challenge

Creating challenge can improve children’s executive function in the early
years. Challenges should provide opportunities for children to test out
different strategies themselves. To scaffold learning, educators should
provide support when introducing new challenges and when children
struggle.

Self-Regulation and Executive
Function

Problem solving

When snail gets stuck in the fork because it is too
narrow, what can he do?

Thinking aloud typically involves adults or children sharing their
thought processes with others, for example while solving a problem.

A Education Thinking aloud has been found to support children’s executive @ London South

Early Years

Stronger Practice Hub

Endowment  fynction, self-regulated learning and pre-literacy skills.
Foundation




The educator aims to improve physical development by encouraging
children to be active.

Educators promoted physical activity in a variety of ways, for example,
introducing a new game or resource or increasing the amount of time given
to physical activity.

Educators focused on incorporating elements of play and prioritised
children’s enjoyment.

Educators often demonstrated how to participate and then allowed time for
children to play, practise, and repeat an activity.

Physical Development

Promoting physical activity  Qpstacle course Describing route & actions, using words from the
Communication & Language: Teaching and Modelling Language

Follow a trail

through =

-_—
~ past
Education -
A Engowﬁnem narrow London South
AAVAN Foundation Early Years

Stronger Practice Hub



Teaching the skills needed for movement and handling

The educator aims to improve physical development by explicitly teaching
and consolidating movement or handling skills by using verbal or physical
prompts. Verbal direction could involve giving feedback, cues, explanations,
and suggestions; physical direction could involve modelling and
demonstrating movements. Movement and handling skills can include gross
and fine motor skKills.

Move like different animals

snail — slithers & slides

Chicken — walks on 2 legs

Crab — moves sideways and open & shuts claws
or supports weight on arms & legs and moves

In one study, a session started with a story;
the children then imitated the animals in the
book to develop different ways of moving.

o sideways.
Move in different ways o Elephant — All fours & plods
e.g. crawling, sliding, slithering, curling, hiding Owl — flies and when still moves head

Flamingo — balances on 1 leg

= » @
\  Education London South
T k) Vg & Hﬁ vy @EWY

Foundation



Teaching the skills needed for mark-making and letter formation

Gross motor skills are the building blocks for the fine motor skills needed for
mark-making and later letter formation. Evidence shows that educators can plan
activities to improve the fine motor and visual motor skills that are needed for
mark-making and later letter formation.

Make a trail for others (or snail toy) to follow
using water with a paint brush or chalk for
temporary or paint and pens on large paper.

3 = - B M e * )
FAS S o I ot i+ g

A

Playdough Snails

Manipulating playdough by rolling to make a ‘sausage’,
rolling a ball to add as a shell and rolling and then

curling to make a spiral shell and a snail’s foot and
hAan~aA

London South
Early Years

Stronger Practice Hub




A journey through modey,
W,
&

I’'m an art-loving
snail with a
silvery trail!

A"éﬁ%@‘?&n ﬁ A S,
AN A/ TG

Axel
\ Sche fflers To keep me safe from harm,
2 N\ I have a shell upon my back.
It's SWil’lg and I hide inside

when predators attack.

[ leave a slimg trail behind,
wherever I may goO.
But don’t get stuck behind me

as I’'m super-duper slow!

05
()r'o%

London South
Early Years

Stronger Practice Hub

Other Snail Book Recommendations



Audiobook

included!

ROSIE’S
WALK

By Pat Hutchins

S\ TS
Wi
\9;///1?.‘ M, N,

DU
WO NN g

London South
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Further ideas

e Make your own maps of your local area S8

e Draw our route to the park or library.

e \Which way? Child(ren) guide the
adult to the playground in the park.
Words including left, right, forwards,
backwards, straight on, go, stop.

Euston

e Plan a journey either by foot or on the BUS;

tube, train and then go on it. X

e Where did we find the snails? Learn ab{
habitats

Tottenham
Court

k) Ve

Where in the world are we?

London South
Early Years

Stronger Practice Hub




Further ideas

Think of questions to get the children
pipe cleaner snail art \ to think about 'how' they can 'make’
tissue paper snail art things rather than getting them all to
snail shelters- making produce the 'same’ version of the art.
them (individualised art/their

_ _ . \_ interpretation) -
snail locomotion- looking
at how they move on a / \
glass surface e learning parts of the
making snail tracks on snail-labelling parts
black paper and sprinkle using sounds/letter
on talcum powder to see correspondence
the tracks better e different snails-
slime making activities similarities and
Matisse snails / differences- sorting
activity
o life cycle of snails
e clay snails
e salt dough snails
Snail Activities for Kids | HowStuffWorks

The Snail Painting - Search Images (bing.com) \ /
Snail Activities For Early Years - Primary (teacher made) (twinkl.com)

10 Adorable Snail Crafts for Preschoolers - Education Qutside

London South
Early Years

Stronger Practice Hub



https://lifestyle.howstuffworks.com/crafts/animal-crafts/snail-activities.htm
https://www.bing.com/images/search?q=The+Snail+Painting&form=IARSLK&first=1
https://www.twinkl.com/resource/t-t-2566931-snails-resource-pack
https://www.educationoutside.org/preschool/crafts/snail/

Reflection

What is the first thing
yvou will take away
from this evening and
will try with the
children?

London South
Early Years

Stronger Practice Hub
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https://educationendowmentfoundation.org.uk/support-for-schools/evidence-for-the-early-years/early-years-evidence-store

Communication Personal Social Early Literacy Early Self-Regulation
and Language and Emotional Mathematics and Executive

Development Function
Downloadable summary of the evidence

0. €
5.0 & iu 4/

Physical
Development

Early Years Evidence Store
Early Years Evidence Store & . . Education
s 4 o © lcat A Ecton Supporting Personal, Social and Emotional A Eoeion
upporting Communication RaowmsGL . oundation
SUBROETNG Endow Development (PSED) in the Early Years
in the Early Years
" shows that they can i hildren's outcomes.
shows when ed they benefit ildrens The EEF's Early Years S >
sk Ry iches Can i over e oooiile s viorthe of edabional otree , Y e A D a5 R e L LR B Nt
Educators are recommended to use the full range of approaches, because using one approach alone is unlikely to secure progress. ? L o= different approaches are applied together.
Activities that expose children to rich vocabulary and language are i with children during these activities is key.
" n Effective approach to support PSED What is it? Evidence summary of the approach Put the approach into action
So far, research has shown that this approach can
Effective approaches to support the ive with chil as y
Communication and Language What is it? Evidence summary of the approach Put the approach into action ' o1 educator child old, jal a feelings
Teaching 1o noti d children. + Discuss emotions and feelings
— of Emotions i i
o and reactions, feelings and - Explain emotions and feelings
There is strong evidence that this approach improves. i i
chirers compmunicaion and nguuge sk, Exghct . Feelings emotions and label them jlie sepicactifiioyharadicla Benefoon + Scaffold childrers reflections.
vocabulary teaching strategies have been shown o be. correctly.
effective, both alone and In combination with impcit home.
. ator's Y Bk Impicit Practices:
0 intentional use of words to build a vocabulary 10 focus on can mcrease children’s usage and + Naming and e
1 retention. .
Teaching and Modelling ﬂt’,:.‘m%:"" ’ & e - Recasting ; ; - - Scaffold childreris eflections
Vocabulary xplicit or e recened the showing * Extarclng managing their emotions is an effective approach for + Model managing emotions
practices, or a combination of both. support showed those with more advanced language skils + Repetition * Commenting 02 s . improving their i for children « Provide techniques to manage strong
progress faster tan both those at an earler stage in Teaching and child and educator working from lowerincome households. feelings
development and those from lower-income families. o 2 together to manage emotions A
Therefore, those more at risk may need more exposure to £ o in w - . ” * Remind children when to employ the
this approach to make progress. o Emotions and Feelit jucators modelling how to use the strategies, an techniques
o o e having conversations with children about them, are an  Scaffold opportunities to manage strong
important part of children applying them successfully. i
Explict Practices:
Il child
\ + Questioning
nowere, specific impact on Implct Practioes: N
02 partcuar groups of chieen. " - imitation Often this approach has been researched alongside M“‘:‘?' "9"*’9':3' e:’“"’“""‘a"m bogy
i i showing + Commenti other approaches, meaning there is only some positioning and gestures
Teaching and Modelling + Raphich Commenting This approach involves il 9 b, ) i
Language Practices that may be effective can be either verbal or + Recasting g ik o ki i
physical, and the evidence suggests that combining both + Sequencing + Narmating 03 p i engagement
kinds has the most impact . :ﬁm‘;‘ﬂ Teaching and i By ’:z:r Showi i ‘social « Provide opportunities to consider
‘ ial i howtol i eye contact, pointing, waving) ‘appropriate non-verbal communication
v and following 5 les of icati
4 "’ and follow the rules of social - Remind children of the rles of social
communication.

Education
Endowment
AMVA Foundation

communication
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Early Years Evidence Store A Education
Endowment

Supporting Physical Development in the Early Years AVA Foundation

Effective approaches to support
Physical Development What is it? Evidence summary of the approach Put the approach into action

02

Teaching the skills
needed for movement
and handling

03

Teaching the skills
needed for mark-
making and letter
formation

Explore the Early Years Evidence Store to find out more about
Physical Development and other themes, including PSED and
Early Mathematics

Scan thehQR code for detailed examples and videos of the London south
approaches in action. Ea rly Yea rs

Stronger Practice Hub




Questions

London South
Early Years
Stronger Practice Hub



Get Involved!

Contact the hub on:

* EYSPH@Ilondonsouthtsh.org
* 020 7407 1769 ext 216
Follow us on:

* X @LondonSouthEY

e |O

@londonsoutheysph

HELP

e

London South
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